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Assessment, Recording and Reporting 
 

Introduction 
 
 

This policy document is a statement of the aims, principles and strategies for 
Assessment, Recording, Reporting, Monitoring and Evaluating at Pentrepoeth 
Primary School. 
 
At Pentrepoeth Primary we have developed and implemented techniques and 
systems that are both manageable and effective in improving the quality of 
teaching and learning at our school. 
 
We believe that effective assessment provides information to improve all 
areas of teaching and learning. We give our children regular feedback on their 
learning so that they understand what they have achieved and how they can 
improve further. This allows us to base our lesson plans on a detailed 
knowledge of every pupil. We give parents regular reports on their child’s 
progress so that teachers, parents and children are working together towards 
known targets. This results in standards being raised. 
 
This policy represents the consensus opinion of all staff and is the outcome of 
many meetings, discussions and trials. The principles and procedures 
outlined in this policy will be the subject of ongoing discussion and review. 
Staff will be encouraged to reflect upon the  way these principles and 
procedures can be used to enhance the teaching and learning process in the 
best possible way. 



What is A.R.R.? 
 
 

Assessing 
 
 
 

 
 
 
 
 
 

Recording 
 
 

Assessing 
 

 

Reporting 
 

 
 
 

 
 

Making judgements about the nature 
and quality of pupil’s work and 
achievements, on the basis of clear 
criteria. 

Noting and keeping qualitative and 
quantitative information about pupil’s 
performance and achievements. 
 
 

 

 

 

 

 

 

Reporting accurate and meaningful 
information about progress and 
achievements to pupils, teachers, 
parents, governors and other 
interested parties. 



The Planning-Learning-Assessing Dynamic 
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Assessment 
 

Aims and Objectives 
 

Assessment is and essential and integral part of the teaching and learning 
process. Government initiatives and guidelines on assessment are 
increasingly emphasising the way in which assessment can actually improve 
learning not just measure it. 
 
Assessment is integral to the teaching and learning process. In essence 
assessment is about communication- communication of the extent and quality 
of learning experienced by children in a school. It is a process which provides 
information on individual pupil experience, expertise and achievement, 
identifying what the pupil knows, understands and can do, and providing 
information to guide future learning in response to a child’s needs. 
…it should be an integral part of the educational process, continually 
providing both ‘feedback’ and ‘feed forward’. 
 

Task Group of Assessment and Testing 1998 
 

For assessment to be formative, the feedback information needs to be used. 
Black and William 1998 

 
At Pentrepoeth Primary School, we therefore view assessment as being 
a process that both promotes learning and is integral to effective 
learning. 
 

 It is embedded in a view of teaching and learning of which it is an 
essential part. 

 It involves sharing learning objectives with the children at the beginning 
of every lesson, though sometimes children may be encouraged to tell 
the teacher the Learning Objective during, or at the end of a lesson (LO 
and Behold). 

 It aims to help pupils know and recognise the standards they are 
aiming for. 

 It involves the pupils in self – assessment. 
 It provides feedback which leads to pupils recognising their next step 

and how to take them. 

 It is underpinned by confidence that every child can improve. 

 It involves both teachers and pupils reviewing and reflecting on 
assessment data. 

 It allows for unexpected as well as intended outcomes. 
 
 
 



The school’s aims in assessment are: 
 

 To ensure that all assessment strategies are sensitive to the needs 
of all pupils with regard to race, gender and ability. 

 To ensure that ‘learning for all’ is implemented in policy and 
practice. 

 That assessment will be an integral part of teaching and learning, 
drawing on everyday activities so that each child progresses at the 
optimum rate. 

 To provide a broad picture of a child’s academic, social and 
personal achievement. 

 To enable the Senior Leadership Team, teachers and pupils to 
identify individual strengths and weaknesses based on formative 
and summative data to set targets to raise attainment, through 
termly APPs meetings (Assessing Pupil Progress).  These meetings 
are intended to challenge and support all stakeholders in ensuring 
that all learners achieve their potential. 

 To enable pupils to be responsible for their own learning through 
development of self-assessment strategies. 

 To encourage children to reflect on their learning and learning 
needs. 

 To identify strengths and weaknesses in the delivery of Curriculum 
2008 and Foundation Phase Outcomes, providing information for 
the improvement of curriculum planning. 

 To act as a motivator for success and raise pupils’ self belief and 
self esteem. 

 To share success criteria in a consistent way with the children. 

 To confirm judgements on pupil performance. 

 To moderate levels of achievement across the school. 

 To diagnose individual children’s needs. 

 To set whole-school, class, group and individual targets. 

 To appraise own teaching and to inform future planning. 

 To ensure that record keeping is not burdensome or a ‘bolt-on’ 
activity. It supports the concept of assessment for learning. 

 To ensure that IEP’s are regularly updated and support the pupil in 
their individual learning. 

 To report progress and achievements to pupils, parents, 
colleagues, governors, next Key Stage, outside agencies, LEA and 
the Welsh Assembly. 

 To provide evidence of pupil, class and whole school progress 
against LEA and National Performance data, and to use such data 
to set whole school targets for improved performance. 

 To comply with statutory requirements of the National Curriculum 
2008, the Foundation Phase, and their assessment procedures. 

 
 
 
 
 



Planning for Assessment 
 

 
Assessment does not merely happen of its own accord, it needs to be planned for. It 
is both learning outcome driven and is a central feature at the heart of the teaching 
and learning process. Good practice includes the following and is fully implemented 
by the school: 
 

 All staff engaged in collaborative planning over all key stages to ensure 
continuity and progression; 

 Planning is related to the range and skills defined in the Foundation 
Phase and the National Curriculum 2008 and activities are 
appropriately targeted at the correct level or outcome. 

 Maths and English weekly plans are detailed and identify focused 
assessment activities for specific lessons and differentiation 
requirements. These include assessment of Key Skills 

 Long term planning or thematic planning form the basis for short term 
planning (weekly). Assessment opportunities are identified as 
appropriate in the Long term/Thematic planning and further refined in 
Short term planning, on the basis of differentiation and individual pupils’ 
needs and abilities. How and when to assess pupils work is therefore 
planned at the same time as teachers plan work; 

 Teachers will identify learning outcomes in their planning and will 
routinely share the learning outcomes with the children as a matter of 
course. Teachers will also routinely identify the success criteria for 
the various tasks planned and once again share these with the 
children. Where appropriate teachers will discuss the identified 
success criteria in conjunction with the children; 

 Teachers ensure that a full range of strategies for assessment are 
planned and implemented in both long/thematic and short term 
planning (see above); 

 Lessons are planned with clear learning objectives. These are based 
on the teacher’s detailed knowledge of the curriculum, and the ability of 
the class. We strive to ensure that all the tasks set are appropriate to 
each child’s ability. 

 ARR co-ordinators liaise with all subject specific co-ordinators and all 
teachers to ensure full coverage of attainment targets and outcomes; 

 Staff meetings are used to discuss issues related to ARR which 
included both year group and whole school moderation activities;  

 Teachers are encouraged to be self-evaluative. Maths and English 
evaluations are completed weekly and Foundation Subjects and 
Science are evaluated termly. Teachers are expected to comment on 
the achievement of pupils. This information is used to inform future 
planning. 

 Teachers prepare and make use of manageable systems for recording 
the progress of individual pupils. 
 
 
 

 



Assessment principles. 
 
Assessment should have the following qualities: 
 
Validity: 
Assessment must cover all aspects, and only those aspects, of pupils’ 
achievement relevant to a particular purpose. 
 
Reliability: 
Assessment should be designed so that users can have confidence that the 
results are sufficiently accurate and consistent for their purpose. 
 
Impact: 
Assessment should not only measure performance but have the desirable 
consequences for teaching, learning and pupils’ motivation for learning. 
Assessment has a strong impact on the curriculum and on pedagogy, so it is 
vital that any adverse effects are minimised. 
 
Practicability: 
The resources required to provide quality assessment – teachers’ time, 
expertise and cost and pupils’ learning time – should be commensurate with 
the value of the information for its users.  

 
Uses of Assessment 
 
For any assessment practice to be successful, it must provide information 
which teachers can use in determining how the future learning of a pupil could 
be advanced. With this in mind, assessment may be used for the following 
purposes (FEDCATS). 
 
F: Formative 
This is on-going during the course of every day teaching. It provides pupils 
with clear targets, feedback and feed-forward about their achievements and 
likewise provides information to teachers on curriculum delivery. For 
assessment to be truly formative ,the feedback needs to be used.  
 
E: Evaluation 
As an indicator of where additional resources are needed, and/or in order 
improve quality of practice. 
 
D: Diagnostic 
The teacher is able to identify a child’s specific learning needs (strengths and 
weaknesses) so as to initiate appropriate support, such as differentiated 
activity and specific individual targets for the pupil. 
 
C: Communication 
To inform parents of a child’s level of understanding and skill as judged 
against standards as defined by learning outcomes and level descriptors 
within the Foundation Phase and National Curriculum 2008. Communication 



will be by necessity involved with both formal and informal procedures and will 
enhance collaborative activity. 
 
A: Accountability 
To pupils, parents, governors, LEA and wider audience. 
 
T: Target Setting / Pupil Self Assessment 
Both teachers and pupils set small achievable targets to improve both 
teaching and learning. For effective target setting to occur, pupils should be 
encouraged to be constructively critical of their and other pupils work. Pupil or 
peer self assessment is seen as an integral part of the assessment process.  
 
S: Summative / Focussed 
It provides overall evidence of attainment against identified criteria, i.e., what 
a pupil knows, understands and is able to do at a particular point in time. 
 
S: Screening 
For example reviewing a year groups’ performance to identify AEN needs or 
underperforming groups of children etc. 
 
 
 
All of these enable a teacher to: 

 

 Communicate the child’s ability to staff, parents and appropriate 
outside agencies and be confident to be accountable for these 
judgements. 

 Target set appropriately 

 Model target setting and discussion of work with pupils so that they can 
become increasingly self - assessing. Pupils will be taught to be 
constructively critical of their own and other pupils work. 



Effective Assessment Strategies 
 

Classroom Management and Organisation 
 

In order to facilitate assessment teachers should work towards ensuring that 
the physical attributes and positioning and organisation of furniture, together 
with resources, support assessment opportunities. These should allow for 
various learning opportunities such as independent, collaborative paired work 
or group activities. 

 

 Observation – individual, paired, group 

 Listening 

 Sensitive questioning and discussion (particular attention should be 
paid to open – ended questioning) 

 Pupil self-assessment 

 Pictorial / graphical representation 

 Close the Gap feedback marking with appropriate feed forward 
comment 

 Standardised testing 

 Routine marking 
 

 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 



Evidence of Assessment 
 

Only useful and manageable evidence will be kept. 
 
 
1. Teacher Assessment 

 
 Assessment can be continuous or periodic. Individual continuous 
 assessment is accompanied by periodic assessment at some stage in 
 a planned topic, a period of class teaching or work and a new concept. 
 It can be on an individual, group or class basis. 
 

 Pupils books 

 English portfolios including levelled work 

 Maths examples including levelled work 

 Subject portfolios 

 Medium and short term planning evaluations 

 Formative comments 

 SIMS Assessment manager - Pupil tracking sheets 

 Learning Diaries 
 
 

2. Non- Statutory Testing 
 

The results from externally set tests are analysed and are used to 
inform planning and so further improve children’s achievement. 
Evaluations are carried out and subsequent changes, where 
appropriate, are made both to long and short term planning.  
Data is collected year on year and trends and patterns in data are 
analysed and such issues as gender, ethnicity etc are taken into 
account.  Standardised tests such as (NFER) etc are used to 
demonstrate progress but are also analysed carefully so that they can 
provide diagnostic evidence on a pupils strengths and areas for 
development. These tests quite simply are summative tests but used 
by the school in a formative manner and are also used to support 
Teacher assessment 
 

 Types of tests undertaken across the school include: 

 NGRT Reading, NFER Reading, NFER English and NFER Maths 
from Y2 to Y6 

 
 

3.   Statutory Testing  
 

 Baseline Assessment  

 Foundation Phase Teacher Assessments 

 KS2 Teacher Assessments 
 
 



4.  Moderation 
 

If the results of assessment are to be useful, teachers need to be sure 
that their judgements are consistent. Legislation expects teachers to 
moderate their results across a school, cluster and key stage, and to 
work with the LEA to moderate across schools.   Pentrepoeth 
participates in moderation within our cluster of schools and with the 
feeder comprehensive school.  English work moderated and agreed by 
the school is kept alongside the school’s own moderated portfolio for 
level 4 and 5.  Maths moderation takes place yearly within the cluster, 
as does Science.  Agreement of standards of achievement within 
Pentrepoeth is an on going task and moderation sessions are time 
tabled as part of staff meetings and training days where appropriate.  

 
 

 
Using Assessment Information 

 
End of term, end of year and end of phase data is analysed and trends 
identified. This informs whole school issues for improved teaching and 
learning. 
 
NFER data is used to help identify children with specific needs and to identify 
target groups for additional intervention throughout the school. Teacher 
assessment levels also inform this process. 
 
Annotated samples of work/books in core subjects are moderated as a whole 
staff. This is an on-going process. Again this informs areas for improvement 
across the school. 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



 



Using Assessment Information 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 

 
 

How?                                                                                                                                                                                   
Analysing assessment data                                                                                                                            
Looking for trends                                                                                                                                                                                            

 Use of KS1 and 2 Teacher Assessment information                                                                                                                                                                                                                                                                                                  

 Use of NFER analysis data                                                                                                                                             

 Use of Fischer data                                                                                                                                                             

 Teacher Assessment information                                                                                                                                                                                                                                       
 
 

 

 

 

Documentation?                                                                                                                                                                           
How we will record findings and actions taken 

 A.R.R. Co-ordinator’s Whole School Analysis files 

 Class Assessment Files 

 Subject portfolios 

 Cohort Tracking Sheets 

 S.I.P.  
 

 

 

 

 

Action? 
What we do as a result of what we found out 

 AEN support 

 Whole- school, class, group and individual target setting 

 Staff training in areas of concern 

 Review of S.o.W. in key areas 

 Issues placed on SIP 
 

 

 

 

# 

 

 

 

 

What?  
Forms of assessment data 

 Baseline 

 NFER Maths, Reading, English and Spelling 
tests 

 Y4 Cats tests 
 Teacher assessments / marking  

 Subject portfolios   

 IEP’s                                                                                                                                                                                                                                                                                                                                                                                                                 

                                                 

Who? 
Personnel involved 

 Headteacher 

 A.R.R. Co-ordinator/Assistant Head 

 Senior Management Team 

 AEN Co-ordinator 
 

 

 

 

 

 

USING ASSESSMENT 
INFORMATION TO 
IMPROVE TEACHING 
AND LEARNING 



The Cycle of Using Assessment Information to Support Teaching and Learning 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

End of Year Review of Progress 

1. How well are we 
doing? 

Teaching and 
Learning Monitoring 
Progress in-year 

2. How do we compare 
with similar schools? 

5. Taking action and reviewing 
progress 

4. What must we do to make it 
happen? 

3. What more should we 
aim to achieve? 

Agreeing objectives 
and further 
development 





 
Recording 

 
Introduction 

 
Recording information about pupils achievements and progress is an 
important part of the assessment process. At Pentrepoeth Primary we have 
strived to make it a manageable, logical and coherent system which is easily 
accessible. The records kept are cumulative and purposeful. They act as an 
aid to promote assessment for learning. Comments are made on the child as 
a whole, not just on academic success. As a result, evidence is used from as 
wide a variety of sources as possible. They should provide information not 
only on Curriculum 2008 attainment but also on pupils’ wider achievements. 
The former is related to statutory obligation, but this alone does not reflect all 
aspects of a pupils’ development and achievements across a range of 
interests and experiences and should be recorded by the school. It is the aim 
of the school to record evidence of all these aspects. The school 
acknowledges that the record keeping process begins with curriculum 
planning and that the recording process is one of selection and relevance.  
 
Pentrepoeth Primary School’s Principles of Good Practice 
 
It is the aim of the school to produce records, which are manageable, 
accessible and based upon evidence from a variety of sources. Records need 
to be consistent, easy to interpret, cumulative and purposeful, and act as an 
aid to promote assessment for learning. 
 

 
 
These records are used to : 
 

 Inform future planning 

 Inform next teacher/school 

 Self –motivate pupils and to evaluate their own progress 

 Identify school, year group, subject and individual targets 

 Inform the school on its strengths and weaknesses 

 Report to the LEA, parents and governors 

 Support professional judgements with evidence 
 
 
      At Pentrepoeth Primary we keep the following evidence: 
 

Class Assessment Files 

 Class Tracking Sheets showing statutory test results, NFER, and 
Teacher Assessment data  

 Target group information 
 

  
 



Computer Database 

 Cohort tracking sheets 

 Annual School Reports 
 

Cohort Portfolios 

 Levelled and annotated samples of writing showing a different 
writing genre each term. One example is kept for each genre and 
each level within the genre for the cohort 

 Annotated and levelled Maths books 

 Annotated and levelled Science books 
 
Class Additional Educational Needs Files 

 Outside Agency Information 

 IEP’s 
 

Class  Reading Record Files 

 Group and individual reading records written in once a week by 
teaching/support staff and additional parent helpers 

 PM Benchmarking Information 

 Tracking of Book Level 
 

Individual Pupil Reading Record Books (examples of) 

 Reading records written in weekly by teaching/support staff and 
additional parent helpers. Parents are encouraged to also record 
home reading activities in these. 

 
Target Setting Information (examples of) 

 In the Foundation Phase, children’s targets will be placed on ‘target 
trees’.  Targets are to be taken from the Foundation Phase 
Learning Outcomes for Personal Social Well Being and Creative 
Development; Language, Literacy and Communication; and 
Mathematical Development.  These are to be child friendly, easily 
understood and transferred across the seven areas of learning.  

 Y3-Y6 use SMART individual target cards. At Pentrepoeth we 
recognise that some children will reach their targets sooner than 
others.  As such targets will be changed as and when they are 
achieved.   

 Targets in KS2 are to be literacy and numeracy focussed.  It has 
been agreed that these targets are best placed outside of English 
and Maths books so that learners may apply them as skills across 
the curriculum.  

 
Learning Diaries/Places for reflection of Learning (examples of) 

 Children at Pentrepoeth are given opportunities to reflect on what, 
they have learned, and how.  This is done through a variety of 
methods which range from clouds that are written in, to learning 
diaries specific to a project. These are opportunities for children to 
record in a more formalised way, what they have learned, in 
particular topics. This is most effective at the mid-point in the 
teaching of a topic, because it then allows the teacher to use the 



pupil self- assessments to plan more effectively for the pupils 
learning to ensure that pupils’ misconceptions are addressed before 
change of topic. These opportunities to allow children to self-assess 
are also useful indicators/records of children’s achievement. They 
can also on occasion be used to assess the child’ ‘levelness’. 

 
 

Subject Portfolios 

 Schemes of work and medium term planning 

 Annotated samples of work exemplifying high standards 

 Photographs 

 Action Plans 

 Annual Evaluations 

 Budget planning 

 Diary of main developments 

 Book monitoring information 

 
Assessment 
Every class in the school will have a Class Assessment file in which the 
teacher will keep records of all pupils.  The file will contain: 

 The school’s assessment policy 

 The school’s marking policy 

 Historical teacher assessment 

 Historical results of standardised tests (external and statutory) 

 Tracking of support groups 

 Special Needs information; 

 Tracking of performance through the key stages in all core  
subjects. 

 Literacy Skills Ladders (Jeff Loxton) 

 Numeracy skills ladders (TAPAS)





Annual Cycle of Assessment – Foundation Phase 
 

FOUNDATION PHASE Sept Oct Nov Dec Jan Feb Mar Apr May June July 

Foundation Phase 
Tracking Sheets 

  

LLC, MD, 
PSWBCD 

   

LLC, MD, 
PSWBCD 

 
All 7 
areas 
Y2** 

All 7 
areas 

 REC* REC* REC** 

Y1* Y1* 
Y1** 

Y2** Y2** 

Standardised Testing – 
NRT, NNT, NNRT 

        

National 
Reading 

Tests 
Y2 

  

Reporting to LA/WG         Y2   

Baselines Rec         Rec  

One Step/Teaching 
Talking 

 Rec    Rec    Rec  

RWI Assessments Awaiting RWI Training 

ALFIE Test (Newport 
Numeracy Test) 

 Year 2       Year 2   

Clay Observations  

Year 1 
In line with 
childs 6

th
 

b’day 
(***TMB) 

         

Snapshot RM Maths Year 1   Year 1      Year 1  

WRAT 4 Spelling     Year 2       

Focused Writing   
Year 1  

   
Year 1  

  
Year 1  

 
Year 2 Year 2 Year 2 

 

* Paper Tracking 
**  SIMs Assessment Manager 
***Top Middle Bottom



Annual Cycle of Assessment – Key Stage 2 
 

KEY STAGE 2 Sept Oct Nov Dec Jan Feb Mar Apr May June July 

Key Stage 2 Tracking 
Sheets 

  

Year 3 

   

Year 3 

 Year 6 

Year 3 

 
Year 4 Year 4 Year 4 

Year 5 Year 5 Year 5 

Year 6 Year 6  

Focussed Writing   

Year 3 

   

Year 3 

  

Year 3 

 
Year 4 Year 4 Year 4 

Year 5 Year 5 Year 5 

Year 6 Year 6 Year 6 

Reporting to LA/WG         Year 6   

SWST Spelling Test 

Year 3 

        

Year 3 

 
Year 4 Year 4 

Year 5 Year 5 

Year 6 Year 6 

Standardised Testing:  
NRT, NNT, NNRT 

        Year 6 

Year 3 

 Year 4 

Year 5 

ALFIE Test (Newport 
Numeracy Test) 

 

Year 3 

       

Year 3 

 
Year 4 Year 4 

Year 5 Year 5 

Year 6 Year 6 

Snap Shot RM  

Year 4 

Year 3  Year 3  Year 3  

Year 4 

  Year 5 Year 5 

Year 6 Year 6 

WRAT 4 Spelling 

Year 3    Year 3    Year 3   

Year 4 Year 4 Year 4 

Year 5 Year 5 Year 5 

Year 6 Year 6 Year 6 

Welsh 
 

ASSESSED CLASSROOM TASKS THROUGHOUT THE YEAR Oracy x3 Reading x 3 Writing x 3 



Reporting 
Purpose and Aim 
 
Reporting procedures promote communication about a pupil’s learning and 
achievements across the whole curriculum, linking the past to the present and 
indicating the way forward in the form of specific targets. It is a legal 
requirement. 
 
Principles of Good Practice 
 
Reporting whether verbal or written must be: 
 

 Presented in a clear, straight forward language, free of jargon; 

 A true picture of the pupil; 

 As encouraging and constructive as possible; 

 A summary of standards achieved and progress made, supported by 
evidence. 

 To identify the pupils strengths and weaknesses and to provide on how 
the child can move forward, specific targets. 

 
Reports must contain in addition to progress in all National Curriculum 
subjects the following: 
 

 Attendance record 
 

 Area teacher comment on general progress which encompasses the 
‘whole child’; 

 

 The date of meeting for the parental consultation. 
 
Parental Consultations 
 
These are held twice each academic year – the first in October, the second in 
March. The parent/ guardian of the pupils is invited by the class teacher to 
discuss overall performance, attitude and behaviour. The end of each Key 
Stage consultation will include the statutory reporting requirements in 
connection with the Curriculum assessment fulfilling legal obligations which 
show individual performance against national and local standards. A letter 
explaining how to interpret levels will also be included. 
 
At other times, parents are welcome to request an appointment with the head 
teacher or the class teacher, to discuss matters, which are related to the 
school life. 



Written Reports 
 
Regulations do not prescribe a particular style of format for reporting. The 
school has adopted a system of computerised reports but which allow for 
personalised hand written comments by both teacher and head teacher. 
Pupils’ individual targets are also handwritten. At the end of Key Stage 2 core 
subjects are reported at attainment target level alongside appropriate both 
local and National comparative data. At the end of the Foundation Phase 
statutory regulation requires the reporting of Personal and Social 
Development, Well- Being and Cultural Diversity, Language Literacy and 
Communication Skills, Mathematical Development. 
 
Our report is written and presented towards the end of the academic year. 
Reports provide a reasoned analysis of the child’s overall achievement in all 
Curriculum 2008 subjects and Foundation Phase areas and information of the 
progress made on the pupils’ work. Reference is made to personal, social and 
behavioural skills and attitudes and to the specific targets for the coming year.  
 
Transfer Documentation  
 
Records of Foundation Phase Teacher Assessments are examined and used 
by Year 3 teachers. End of KS2 Teacher Assessments are collated along with 
pupil reports and transferred to the appropriate Secondary schools. At the end 
of Key Stage 2 the school electronically transfers all Teacher Assessments at 
attainment target level to the LEA in good time so that both the LEA and 
Secondary school have early identification of attainment. 
 
Once a year, Year 1 teachers meet with Year 2 teachers, support teachers 
and the Additional Learning Needs Coordinator (ALNCo) to discuss the 
children’s smooth transfer through the Foundation Phase to Key Stage 2 and 
from year group to year group. 
 
During the Summer term, Secondary teachers meet with Year 6 teachers in 
order to discuss the smooth transition of our children from Key Stage 2 to Key 
Stage 3.  Where necessary, the school’s ALNCo will meet to discuss 
children’s transition requirements with the relevant stakeholders. 

Tracking records from the school can form part of the transition if so required 
by the Secondary school.  

 

Helping young people become better learners 

Through the “Building Learning Power” initiative children are actively 
encouraged to be:- 

 Resourceful – being ready willing and able to learn in different ways. 

 Resilient – being ready, willing and able to lock on to learning. 



 Reflective – being ready, willing and able to become more strategic 
about learning 

 Reciprocal – to be ready, willing and able to learn alone and with 
others. 

“Building Learning Power” encourages and supports children in their efforts to 
“work things out for themselves”, using the skills that they have learnt or are 
developing.  Pupils are encouraged to talk about their learning in relation to 
learning objectives and success criteria. They are taught to assess their own 
learning using the school traffic light system and they are encouraged to help 
set and monitor their own learning targets. In this way, we believe that 
children take ownership of their learning and therefore make better progress. 

Equality Statement 

We do not discriminate (either directly or indirectly) against anyone on the 
grounds of their gender, race, colour, ethnic origin, religion, ability, disability or 
any aspect of their social/cultural background. Furthermore, the school is 
committed to countering all forms of racial prejudice and discrimination. 

We promote the principles of fairness and justice for all through the 
assessment, recording, reporting systems adopted by the school ensuring that 
all pupils have equal access to the full range of educational opportunities 
provided by the school. We constantly strive to remove any forms of indirect 
discrimination that may form barriers to learning: this includes promoting 
positive approaches to difference and fostering respect for people of all 
backgrounds. 

The school recognises the cultural diversity that exists within Wales and the 
UK and is committed to preparing all pupils to live in such a diverse society. 
The school will continue, through vehicles such as our ethos and curriculum to 
promote cultural diversity and equality for all. 

This policy statement ensures our compliance with all relevant equal 
opportunities legislation, including the Race Relations Act (2000). 
All ARR procedures are designed to promote equality and diversity. 

 

                                   

ARR Coordinator:  

Head teacher: 

Chair of Governors: 

Date: 13.05.14 
 


